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FRED W. MICHEL
Education in a democracy must of
necessity be of a type which will perpetu-
ate that democracy. This being true, our
problem automatically resolves itself into
the discussion of three questions: What is
education? What is democracy? What
elements must be present in the ideal
educational system which will further the
democracy that nourishes it?
There are many different definitions of
education. Some philosophers hold that
education is preparation for life. Others
maintain that education is life now, lived
to its fullest and richest extent. However,
without regard to the various schools of
thought, there are some general statements
upon which we can all agree. Education is
fundamentally concerned with moulding
and developing a human being in terms of
an ideal as far as his nature allows it. 1
Education may be formal or informal.
Informal education continues from birth
to death and includes the teachings of ex-
perience. Since formal education exists
apparently to perpetuate society success-
fully, the nature of and method for the
instruction of the young is usually fitted to
the society in question and reflects its
aims. 2 Life is a continuous process of
expressing tendencies, of giving outlets to
basic urges and wants. The young child
brings with him on his first day at school
a large assortment of tendencies to feel
and to do, an inseparable mixture of inborn
1 Carl J. Friedrich, "Education and Pro-
paganda;", Simpson, Brown, Stegner,
Editors, An Exposition Workshop, Bos-
ton, 1939, p. 64.
2 "Education," The Columbia Encyclo-
pedia, (first edition) p. 549.
3 R. M. Hockett, A Teachers' O'l(,i4e to
and learned traits. These are the raw
materials of education. The happy, success-
ful individual is the one who has acquired
means of giving abundant, satisfying out-
lets to many of his fundamental tendencies,
and who has learned to do this in ways
acceptable to society. 3 Recommendations
for applying these general statements will
follow later.
What is democracy? The encyclopedia
defines it as follows: Democracy is a term
originating in Greece to designate a. gov-
ernment where the people share in direct-
ing the activities of the state as well as
participate in its rewards. Democracy is
essentially a philosophy which insists on
the right, and in the long run, the capacity
of a people, acting either directly or through
representatives, to control their institutions
for their own best ends. Such a philosophy
of necessity exalts the individual, and
would free him as far as possible from
restraints not self-imposed. It recognizes,
however, that complete individual freedom
is practically impossible, but insists that
restraints be imposed only by a majority
and that they be elected on a principle of
equal opportunity for all. 4 We under-
stand, however, that having possession of
a voice does not, as Edward Ross worded it,
"endow an unlettered, ignorant man with
the wit to use it to realize his ends." 5 In
order to be an intelligent, cooperative
factor in a democracy each individual must
Child Development, Sacramento, 1933.
p 2.
4 "Democracy," The Columbia Encyclo-
pedia, (first edition) p. 486.
5 E. A. Ross, The Outlines of Sociology,
(revised edition), New York, 1933.
p.313 .
."..,,7-
be educated to think clearly, judge wisely,
and appreciate his privilege of sharing in
the direction of the government. Democra-
cy will progress only as the individuals
of which it is composed progress. There-
fore, the problem of maintaining and
furthering democracy becomes the problem
of furthering education.
What elements, then, must be present
in education to abet and secure democracy?
I will not attempt to mention all of them,
but, stated in terms of ability, attitude,
appreciation, habit, and knowledge, I will
submit the 'following for consideration.
They are:
First, ability to accept responsibility.
One of the chief causes for maladjustment
is evasion of responsibility and withdrawal
from reality. 6 Individuals within a
democracy must be helped to face the
world squarely and accept the responsibility
of sharing in the work of that world.
Second, ability to meet and solve pro-
blems. What kind of government will
result if no one can think? Dictators know
the answer to that question, for they thrive
upon the confused inability of their sub-
jects to meet and solve problems for them-
selves.
Third, ability to cooperate. In a gov-
ernment "of the people, by the people, and
for the people" this ability is essential.
Citizens must be guided from childhood
forward to control their tempers in order
that the nation may be a wise, deliberate
nation. Too, appreciation of the rights of
others must be instilled in early childhood
if a nation without class distinction is to
stand.
Fourth, the ability to profit by experi-
ence. Philosophers tell us we learn to do
by doing, but there are some things too
dangerous and costly to merit learning
them first hand.
Fifth, the ability to recognize a final
6 R. M. Hockett, op. cit., p. 2.
authority. The citation given earlier from
the encyclopedia called attention to the
fact that complete individual freedom is
practically impossible and that restraints
must be imposed. Citizens of a democratic
country must, therefore, be led to recognize
and respect authority.
Sixth, the attitude of having an inqulr.,
ing mind. Dull, inactive minds can only be
a burden to the democratic ideal.
Seventh, the appreciation of the privi-
leges we have because of the efforts and
sacrifices of others. A self-centered, self-
satisfied student will result in trouble. He
must be led to see how much of his com-
fortable, stable existence is due to the
efforts of those who have lived before him.
Individuals who are alert, respectful, and
grateful make up a worthy nation.
Eighth, the habit of facing limitations
and making the most of available talent. 7
A consulting psychologist says that most
cases of maladjustment are due to the fact
that people will not accept themselves.
They resent their limitations and want to
be someone else. 8 Members of a demo_
cracy must be helped to see themselves
honestly, to consider their various abil itlies,
and find a place to work both for them_
selves and for the country as a whole. We
cannot all be lecturers, teachers, musicians
preachers, or artists, but each small jo~
has its contribution to make.
Ninth, a knowledge of art, music
literature, etc. A nation of happy individ~
uals living a full, cultured life will Surely
be a stable, leading nation.
Last, a knowledge concerning fOod
exercise, etc. It is easy to see that stron~
bodies are positively essential if any people
is to be powerful, happy, and united.
7 J. G. Gilkey, Secrets of Effective Living,
New York, 1934, p. 44.
8 Cited in H. E. Fosdick, "Building a
Personality," Reader's Digest Reader
, '
1940, p. 367.
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Having considered these ten learnings
necessary to democracy, how shall we fit
them into the public educational system?
Is it not advisable to begin with the child
- and to so socialize and lead him as to
bring about an intelligent adult ready to
accept his place in the world? The school
then should be greatly concerned that
children learn to express themselves richly
and satisfyingly, through a fearless facing
of reality, and through means that are
socially acceptable so that happiness and
satisfactory adjustment may result. Thus
the teacher's problem is twofold: not only
must she provide many and varied oppor-
tunities for the expression of the child's
basic tendencies, but she must also furnish
such skillful guidance that the child comes
to express himself in ways that are socially
desirable. She needs to avoid two common
misconceptions: The first of these is the
conception that development results from
self-expression, of all types, at all times,
in all places, irrespective of outcome or
consequence. Such a conception put into
practice can lead only to anarchy. The
other error is the insistence Upon unques-
tioning, sometimes unthinking, conformity
to adult standards without regard to the
present life of the child. Success in this
effort must inevitably result in stamping
out the child's individuality and initiative.9
I will not presume to outline a Course
of study for the schools, for I am not a
student of education. However, what I
have read concerning progressive philo-
sophy (the experience-centered, child-
centered, teacher-guided school) seems to
me to approach the ideal system. Surely
we cannot teach democracy and at the
same time practice dictatorship in our
classrooms.
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